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Abstract

In this paper we will analyze parental view on the difficulties in organizing mass education
for students through media technologies usage in the spring of 2020. The goal of the research is to
study the most significant learning difficulties in the new format, which have been pointed out by
parents. The following methods of cognition have been used in this study: problem method, survey
method, system-structural method. The study engaged 400 parents from different regions of
Russia (54 regions). Parents were asked to answer 5 questions. Parents identified 3 forms of
learning through media technologies used by teachers: extended "take-home assignment" mode;
online lessons mode and mode of working with educational platforms. Parents pointed out the
poor quality of education by means of the media technologies to have been chosen. The study
showed low parental satisfaction with the learning process. A media technologies learning
difficulties model was created (according to parents). Among the significant learning difficulties,
parents highlighted the low media competence of the pedagogical as well as parental communities,
the shortage of competent mechanisms for children's knowledge assessment, the lack of proper
motivation for learning as well as zero independent work skills. Parents indicated that children did
not have the opportunity to learn while communicating interpersonally with the teacher and peers.
A fore-referenced difficulties were identified by parents as the major setbacks to media
technologies usage in modern schools. Therefore, in the minds of parents, this learning model
should be investigated intensively and seriously improved by the teaching community.

Keywords: media technologies, training, media competence, learning difficulties, survey,
modeling, parents, learning contentment, training quality.

1. Introduction

Teaching children in schools in Russia has faced a real challenge coming from the epidemic
of the new coronavirus infection. In the shortest term, students, teachers and parents had to switch
to forms of interactive communication through multimedia technologies. Thus, traditional training
has been replaced by distance learning using a variety of media technologies.

In general, such a jump has demonstrated unpreparedness of the Russian school to study in
the new format. That’s why this type of training has stirred up a heated debate among members of
both pedagogical and parental communities. The Russian segment of the Internet during the
period of March to May 2020 was overflown with emotional posts of parents who spoke out against
the new educational forms usage. This goes to prove that the new type of knowledge acquisition
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against a backdrop of containment measures was quite difficult for children and parents, as well as
for teachers.

2. Materials and methods

The primary source of this article was a survey conducted among 400 parents of students
from different regions of Russia (54 regions). The survey was conducted using modern means of
communication on the Internet, which gave us a chance to find out the opinion of parents from
different parts of the Russian Federation. The age of the parents having taken the survey ranged
from 30 to 45 years.

The following methods of cognition have been used in the study: problem method, survey
method, system-structural method. The author's argument is based on the problem method.
The use of this method let us simulate the evaluation approach to the problem of learning
difficulties through media technologies usage. The survey method allowed us to find out the
parents’ viewpoint on the problem under consideration. The system-structural method defines the
major specifics of the media technologies learning difficulties model.

3. Discussion

The development problem of parental competence in the field of media technologies has been
studied in the scientific literature (Skorova, Smyk, 2019). In such event, A.V. Fedorov’s research
was used while addressing the problem of media competence and media technologies (Fedorov,
2017).

In particular, in the study media technologies are considered as a means of passing
information, educational information in this case. What is more, media technologies use the
hottest Internet features primarily to create a specialized environment, i.e. media landscape that
allows subjects to share information, including learning process arrangement (Park, 2017).

E. Camarero and D. Varona (Camarero, Varona, 2016) considered increased media literacy as
a factor in positive social changes. Some scholars provide a foundation for evaluating media
literacy efforts and contextualizing them relative to the current media landscape (Bulger, Davison,
2018).

Generally speaking, the thoughts of to what extent media technologies use is positive for
personal enhancement of an adolescent in the society are being discussed in scientific circles.
(McDool et al., 2020; Scannell, 2017).

Whereby, scientists arrive at the conclusion that if properly organized, the use of media
technologies in the learning process can have a positive impact on the development of the cognitive
and personal sphere of children (Gibson et al., 2018; Kabha, 2019). Nowadays the cyberspace is a
home place for contemporary digital generation, accustomed to convergence technologies as a way
of integration into the Worldwide Web (Reid, Norris, 2016).

Moreover, the learning process through media technologies usage must be properly
organized and the most optimal media technologies to respond to inquiries of modern secondary
school pupils must be used. Today this point of view is supported by many scholars (Benhamdi et
al., 2017; Macqilchrist et al., 2020).

In the spring of 2020, because of the new coronavirus contagion, Russian pupils had to
switch over to training through media technologies. Generally speaking, however, the training
process organized against the backdrop of the epidemic caused a large number of critical reviews.
This critical feedback was publicly expressed by parents and became the subject of public
discussion.

In order to study the reasons for the negative feedback from the parental community,
we have undertaken this study. The most significant new format learning difficulties were pointed
out by parents. This fact needs to be carefully examined, as it allows us to identify the "weak
points" of training in a new format. It determines the scientific novelty of our research.

A survey to define the parents" attitude was conducted.

Parents of students were asked to answer 5 questions.

1. Identify the range of educational media technologies used by teachers.

2. Appraise children's education when using media technologies.

3. Elucidate the total amount of time spent by the family and child on learning activity.

4. Analyze overall satisfaction with the learning process through media technologies usage.

5. Describe the difficulties of learning through media technologies usage.
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When answering the first question, parents noted that among the learning media
technologies, teachers chose the ones they had been aware of: phone, social networks, Viber,
WhatsAPP, email and electronic diary (65 % of respondents). Teachers paid far less attention to
video services (Zoom, Skype, etc.) (10.73 %), online platforms (7.75 %), online lectures on You Tube
(9.5 %) and educational portals (7.5 %).

Let's look at the diagram which quotes date obtained.

educational portals h 7.5

online lectures on You Tube - 9.5

online platforms 7.75

Zoom, Skype [ 10.7

phone, social networks, Viber, -

10 20 30 40 50 60 70

o

Fig. 1. Teachers’ media technologies usage in the process of training (according to parents).
Results are presented in percentage terms.

Consequently, teachers used the media technologies they were familiar with. But the tasks to
be performed were based on the aforementioned technologies and they were mostly not of a
creative cognitive nature for children, but of a reproductive one. For example, children were asked
to perform 3 exercises from a Russian language textbook, then the results were photographed and
sent to the teacher via email, Viber, or WhatsAPP. However (as it was indicated by parents), many
pupils did not perform tasks independently, as they would have done in the classroom offline.
But they used ready-made answers to the exercises from the textbook presented on the Internet.
Teachers suggested pupils to record their oral answers to questions on subjects and send video or
audio file in a similar way. But even in this case (as evidenced by parents), children often used crib
notes and filmed a video or recorded their voices several times, and only the most successful
tryouts were sent.

That’s why, 85 % of parents indicated that the learning material assimilation under the
circumstances was difficult for children, and the quality of education reduced. The reason for this
response was the fact that teachers, in the opinion of parents, chose the media technologies that
kept their children out of high learning results. The real knowledge of children was difficult to
evaluate, so the "formal" knowledge was evaluated.

Furthermore, 86.25 % of parents indicated that the process of learning through media
technologies usage took more time than the process of traditional learning. In other words, parents
compared the time that their children had spent while preparing homework (until March 2020)
with the time spent on home education during the quarantine period.

In the study a relationship between the age of the pupil and the amount of time that he or she
spent on learning was found out. Most parents of junior students noted that the learning process
took from 3 to 6 hours, while parents of students in grade 5 and up indicated that the children
spent from 6 to 9 hours on their home task.

Let's look at the data obtained in tabular form.
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Table 1. Total amount review of time that the family and child spent while studying

(data in percentage terms)

Parent status from 1 to 3 hours | from 3 to 6 hours | from 6 to 9 hours
Parents of students in grades 1—¢4 1.33 % 62.66 % 36.0 %
Parents of students in grades 5—9 0% 28.0 % 72.0 %
Parents of students in grades 10—11 0% 40.67 % 59.33 %

After we studied learning satisfaction, the following results have been obtained: only 3.75 %
of parents were fully satisfied with learning, 24.5 % were partially satisfied, and 71.75 % were not
satisfied.

Let's look at the data obtained in the diagram.

3.75%

| fully satisfied with the training M partially satisfied with the training

not satisfied with the training

Fig. 2. Parents’ satisfaction with the new format of school education

We believe that this dissatisfaction is due to the fact that training in the new format required
a lot of additional efforts from parents to organize this process, including the search for technical
capabilities for this kind of training, and we also believe that parents were not satisfied with the
quality of students’ knowledge that was acquired in the educational process of the new type.

Let’s list the difficulties of learning through media technologies usage indicated by parents
(parents could indicate several difficulties):

- degraded quality of training and relaxed knowledge assessment (82 %),

- poor media competence level of teachers as well as parents (78 %),

- parents’ awareness of the fact that children do not have the proper level of motivation for
learning and academic independence (60 %)

- parents’ awareness that children do not have the opportunity to learn in a students body in
the process of interpersonal communication with a teacher and peers following the principles of
competitiveness and mutually supportive relationship (31.25 %).

- technical difficulties (Internet access and computers’ problems, etc.) (24.5 %).

Let's look at the diagram containing data obtained (Fig. 3).

The difficulties highlighted by parents show that the technical difficulties (lack of a computer
in a family, lack of Internet connection) don’t hold the top spots, but difficulties in organizing high-
quality education under new markedly different conditions have the lead.
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Fig. 3. The difficulties of learning through media technologies usage highlighted by parents

4. Results

The examinations of media technologies used by teachers allowed us to identify 3 forms to
have been used: widened «homework» mode; online lesson mode; mode of working with
educational platforms.

Teachers relied on the former form the most frequently, which indicates a low general
proficiency of their media competence. Generally speaking, teachers were not ready to use media
technologies actively. In that space children were asked to do classwork and at the same time to be
involved in class participation using a textbook or a workbook.

In these circumstances, parents pointed out that in the widened "homework" mode they
actually had to teach their children independently. Students sought advices from teachers. They
were consulted by phone, social media, or using Viber and WhatsAPP. By so doing, teachers
created groups or chats in social networks to communicate with children. They tried to explain the
tasks to them. However, this form of interaction did not have a similar effect as a full-fledged
lesson conducted in the traditional form.

Parents noted that it was difficult to find training equipment and organize high-quality online
lessons (children got distracted, dealt with unrelated matters during class time). Students were not
ready to listen to the teacher as they had done at the conventional classroom lessons. The
assessment forms were also obstructed in this context.

Parents specified in their responses that the educational platforms working mode was also
difficult, since the tasks posted on the educational platforms were not correctly adapted to meet the
specific requirements of educational programs that children worked on. So the children could not
do a lot of tasks on their own.

By reference to the above mentioned, parents spoke that the media technologies to have been
chosen for teaching did not allow to achieve the necessary result, i.e. they didn’t help to organize
the process of high-quality new knowledge acquisition by students.

Answering the second question, parents pointed at the low quality of education through the
chosen media technologies usage caused by the lack of real knowledge control forms. Students used
answer books from the Internet and utilized the outside help when doing their tasks. In broad
terms, from the perspective of parents, the essence of such "remote" training for children reduced
to just pretending but not real obtaining knowledge. Consequently, according to parents a process
of replacing real learning with a "digital surrogate" took place. That was due to the fact that
teachers did not know, on the whole, how to use new media technologies effectively and how to
organize knowledge assessment. They did not have methodological experience in organizing such
kind of training. Besides, some of them did not even have computer skills. Hence, the new type of
training generated a serious stress for all concerned. Generally speaking, that explains the poor
quality of education indicated by parents.

The study showed low satisfaction of parents with the learning process. This dissatisfaction
occurs due to the difficulties faced by parents and children in the organization of teaching process.
This low satisfaction indicates that parents consider the quality of children's knowledge obtained in
the course of training unsatisfactory.
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86.25 % of parents indicated that the process of learning through media technologies usage
took longer than the process of traditional learning. Explaining the fact, parents referred to the fact
that the study load on their children had increased, and it required additional time resources. By so
doing, parents compared the time to have been spent by their children on doing the homework
before March 2020, and the time they spent on training after the quarantine had been enforced.

The study found a relationship between the age of the student and the amount of time spent
on learning.

Learning through media technologies required sufficiently large time expenditure. And
herewith parents of elementary school children had to pay much more attention to the children's
learning process than parents of older children who performed some of the tasks on their own.

At the same time, secondary school children studied, on average, from 6 to 9 hours a day.
This is due to the large number of subjects that children study at school, as well as the fact that the
volume of tasks was large. In these conditions, parents of secondary school children indicated that
the time spent by them on the computer performing educational tasks, had significantly increased.
According to parents, substantially all teachers offered children reproductive tasks, but their
number had increased. However, parents testified that some teachers tried to use the quarantine
time to attract children to creative cognitive activities. Teachers offered a large number of creative
tasks. For example, the tasks include preparing a project, creating a presentation, writing an essay,
etc. Thus, there was an increase in the variety of tasks that required students to work individually.
Besides, some of them were short on research skills not to have been formed at the appropriate
level. And this circumstance also caused difficulties for children.

Based on the results, a model of difficulties people have with this kind of learning (according
to parents) can be drawn up.

1. Parents point out low media competence of the pedagogical and parent community as a
significant difficulty. The lack of mechanisms for quality assessment of children's knowledge
matters too.

2. An important difficulty is lack of proper motivation to learn, i.e. children are not ready for
strenuous independent work to acquire knowledge, and they often try to simulate the learning
process.

3. The last place in the list of significant difficulties was taken by the difficulty of children’s
not having the opportunity to learn in a team in the process of interpersonal communication with a
teacher and peers following the principles of competition and mutual support.

4. Technical difficulties are marked only on the periphery of difficulties. And they can be
removed effortlessly.

Considering the first difficulty to be the most critical, parents pointed to the lack of training
relating to active media technologies use by teachers. Before the quarantine period teachers had
kept focus on giving traditional lessons, that s why they tried to simulate the forms of learning they
knew using media technologies (for example, to give lessons on Skype), but the effectiveness of that
type of classes was blunted significantly.

Parents also considered the new forms of education had indicated the fact that many students
faced a problem of reduced learning activity motivation. Extrinsic learning motives were prevalent
in many children (eagerness to have good marks, fear of being punished, obedience to parents),
which made the children simulate the process of knowledge acquiring against the backdrop of new
forms of learning.

Parents were also concerned about minimization of interpersonal interaction between the
teacher and students, so the process of knowledge acquiring forfeited an important component.

After having had the questions answered, a discussion with parents was hold. The discussion
pointed out that the respondents were aware of being incurious about their children's sound
academic background. Parents understand that they can not organize the learning process at an
adequate level independently, as they have no knowledge base in a number of subjects. At the same
time, the farness of teachers, the lack of a well-managed system of teaching through media
technologies usage caused panic among parents. The inquiry returns show the parents" fear of the
reoccurrence in the fall of 2020, if the number of the new coronavirus cases increase.

According to our reckoning, the survey results could be explained by the fact that the model
of learning through media technologies usage offered to schoolchildren in the spring of 2020 has
demonstrated its inefficiency in broad terms. That is associated with the system unpreparedness —
some students did not have the technical capabilities for training, teachers did not have the
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necessary skills to work in the new conditions. They suffer from a substantial methodological base
shortage. Besides, they were pressed for time required by a transition to training through media
technologies usage. Online learning platforms were not correctly adapted to the specific
educational programs being followed by students, and video tutorials powered by the platforms
failed to meet the requirements of the use in the educational process. A student knowledge
assessment mechanism hasn't been created. Besides, learning and cognitive activity skill for
knowledge acquiring was not developed amongst students, and they were not motivated to learn
through media technologies.

The current situation has highlighted the fact that the modern school is not ready for a mass
crossover to learning through media technologies. The question is not just about the students’ lack
of technical capabilities or media resources working skills. The new educational media technologies
implantation requires a rational approach to provide an intelligent combination of traditional and
innovative forms of education for children, the use of media technologies as an additional resource
for acquiring of knowledge, the possibility of using these technologies for a limited number of
children having high level of educational motivation as well as ability to operate alone for
independent work. Media technologies usage also counts on the teachers’ promptness to organize
this process. For example, teachers should be able to create their own resources for media training
(for example, their own lectures on You Tube, video tutorials on educational portals, testing
systems, etc.). To improve the effectiveness of training through media technologies it is also
necessary to analyze the training tasks carefully. Examples may include case technologies,
development of students’ own projects, etc.

Generally speaking, the point at issue is that it is necessary to create a system of education
using media technologies in the process of training at the country level.

5. Conclusion

As a result of the study, it was found that:

1. The parental community discerns obvious difficulties of teaching students through media
technologies usage in the context of the pandemia. This kind of training had not been prepared.
Hence, parents had to undertake the major portion of the teachers’ business.

2. Parents highlight the difficulties of training through media technologies usage and they
address the low level of teachers™ as well as parents” media competence, the students’ knowledge
quality decline, the inability to organize the individual work of students at the appropriate level,
lack of motivation, etc.

3. Parents are ready to use media learning technologies as an additional resource to obtain
knowledge. But they strongly disagree with the learning model to have been proposed to them in
the spring of 2020. Therefore, this model of training should be subjected to a rigorous evaluation
and serious adjustments by the teaching community.
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