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Abstract  
Special attention of researchers from developed countries is paid to the inclusion of new 

media technologies of teaching in the traditional educational process. For the purpose of critical 
comprehension of prospects of use of interactive technologies in traditional educational 
environments, their advantages and shortcomings before traditional methods of training, the 
research was conducted by the authors. The main focus of the study was on the study of the 
possibilities and limitations of the use of interactive technologies for the formation of media 
competence of students. The materials of the author's research include case-studies that were 
offered to students to perform within the discipline "Research in the system of public 
administration" (34 students were trained). The results of the survey were supplemented and 
concretized with the data, obtained during the focus group discussion. 

In the course of the study, the authors found out that in contrast to traditional teaching 
methods that stimulate "learning for evaluation", interactive technologies activate the internal need 
of the student in "learning for self-development". The authors highlighted the following advantages 
of interactive methods: the development of skills for segmentation of media space and a critical 
approach to the selection of media texts for further analysis; the use of a multidimensional 
approach to the selection of information channels, the volume of information array and units of 
analysis of media texts. The study found out that the redundancy of information on the Internet 
and the dominance of traditional tasks forms the consumer of media information. In the absence of 
real practice of formation of media competence, the use of interactive teaching methods can be 
limited only to the selection of text by students.  
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1. Introduction 
The modern media space has changed significantly as a result of globalization, wide spread of 

technologies and new consumer habits in the use of information resources (Förster, Rohn, 2015). 
Global trends in the transformation of social interactions, modernization of the basics of social and 
cultural exchange and accumulation of communication channels in interactive, shift the discourse 
of research attention to the issues of media education (Cheung, 2005; Küter-Luks, Heuvelman, 
Peters, 2011; Frolova et al., 2017).  

Media education is the most important and promising direction of training, the purpose of 
which is to develop sustainable skills of work in the media space: selection, critical perception, 
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multidimensional analysis, generalization and evaluation of incoming information (Chu et al., 
2014). Studies show that media education not only contributes to the personal and professional 
development of the student, but also increases the social participation and interactivity of students 
(Fedorov, 2015); provides the formation of experienced media consumers (Coleman, 2003). 
This phenomenon is manifested in the consolidation of the students' ability to use the acquired 
knowledge in their everyday life, thus transferring the formal content of media education to the 
informal environment (social media, interactive interaction, etc.) (Reid, Norris, 2016). 

Analysis of the processes of implementation of media education in developed countries 
suggests the need for a pedagogical transition to the expansion of educational opportunities of 
students by transferring the interaction of a teacher and a student into the virtual environment as a 
new form of learning space (Gutiérrez-Martín, Torrego-González, 2018; Cheun, 2009). However, 
according to some scientists, there is a split in the theory and practice of media education (Rowe, 
2014), which produces a predominance of traditional learning environment, the dominance of 
authoritarian school culture over interactive one (Rantala, 2009). It is seen not monosemantic 
students' perception of media technologies in teaching disciplines of the higher school (Zhu et al., 
2009). 

The traditional educational environments are based on static content and, consequently, less 
adaptive, where as the education system should provide personalization of learning content 
(Benhamdi et al., 2017). The data obtained in a number of studies suggest that the adoption of 
transmedia literacy practice as an object of intensive educational work can be successful only if it is 
combined with a high motivational orientation of the student (McDougall, Potter, 2015; Wilmore, 
Willison, 2015). 

In many ways, the implementation of media education’s objectives depends on the personal 
and active commitment of the teachers (Volcic, Erjavec, 2006); creative approach to solving 
educational challenges (Vraga, Tully, 2015); communication skills of a teacher (Bliss, 2015). A high 
school teacher, using videos, movies, websites, popular music, newspapers and magazines in the 
classroom, or involving students in the creation of media products using video cameras or 
computers, provide sustained interest of students in the subject, develops internal motivation of 
the student (Hobbs, 2004). 

 
2. Materials and methods 
The author's research is an attempt of critical comprehension of the prospects of using 

interactive technologies in traditional educational environments, their advantages and 
disadvantages over traditional teaching methods. 

In view of the high relevance of the issues raised, the authors aim to explore the possibilities 
and limitations of the use of interactive technologies for the formation of media competence of 
students. The materials of the author's research include case-studies that were offered to students 
to perform within the discipline "Research in the system of public administration" (34 students 
were trained).  

In particular, in the classroom students were asked to perform a number of educational tasks 
that involve independent search, processing and critical analysis of information. 

To perform Task 1. "Preparation of a comprehensive assessment of domestic tourism in 
Russia based on the analysis of media texts" (hereinafter, Task 1) students needed:  

1. To choose from 3 to 5 modern movies.  
2. To describe the characteristics of the Russian tourism industry in the following areas: 

tourist infrastructure; tourist potential (cultural and historical heritage, natural potential, cultural 
and entertainment industry); tourist image, the perception of tourists. 

3. For confirmation of descriptive characteristics to give quotes from the movie.  
4. To assess the specificity of the reflection of domestic tourism in the media text 

(negative/neutral/ positive). 
5. To analyze fragments of media content that illustrate the collective image of Russian 

territories in terms of tourism development. 
6. To prepare an analytical conclusion. 
To complete Task 2. "Drawing up a collective image of the Russian school based on the 

analysis of media texts" (hereinafter, Task 2) students needed: 
1. To choose from 3 to 5 modern movies.  
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2. To describe: a collective image of a teacher; a collective image of a student; characteristics 
of the modern school. 

3. For confirmation of descriptive characteristics to give quotes from the movie. 
4. To assess the specificity of the reflection of the modern education system in the media text 

(negative/neutral/ positive). 
5. To analyze fragments of media content, that illustrate the collective image of a teacher, a 

student and characteristics of the modern school. 
6. To justify their findings and conclusions. 
To perform Task 3. "Preparation of a comprehensive assessment of the problems of state 

and municipal management" (hereinafter, Task 3), the students were offered a list of topics and it 
was necessary: 

1. To select the problem of research on one of the proposed topics of public administration. 
2. To carry out an expert assessment of the specifics and mechanisms of solving the selected 

problem through the following steps: 
2.1 to define criteria for selection of experts: practical experience, publications, frequency of 

references to expert’s opinion (e.g. on the platform elibrary.ru: https://elibrary.ru/defaultx.asp). 
2.2 to establish a list of competent (in the relevant spheres) experts 
2.3 to select the materials that characterize experts opinions on the problem and approaches 

to its solution. The source is statements in the media, publications in scientific issues (for example, 
elibrary.ru: https://cyberleninka.ru/ etc.). Be sure to link to the source at the bottom of the page. 

3. To summarize expert opinions, to provide general and specific suggestions. To draw a 
conclusion, to justify your own point of view. 

To perform these tasks, the students were asked to divide into groups of up to 6 people, 
which allowed to introduce a competitive component, provided the development of communication 
skills of group interaction and skills of group discussions. 

The results of students ' case-studies were evaluated after training using a multiple-choice 
questionnaire. The results of the survey were supplemented and concretized with the data, 
obtained during the focus-group discussion. 

 
3. Discussion 
Special attention of researchers in developed countries is paid to the inclusion of new media 

technologies of teaching in the traditional educational process (Benhamdi et al., 2017), the study of 
factors that influence online performance and academic performance of students (Zhu et al., 
2009). 

Three types of interaction between a professor and students are characteristic for 
universities: passive learning methods, active learning methods and interactive learning methods 
(Norin et al., 2018). The advantages of interactive methods over other educational technologies are 
in the possibility for students to work in small groups, the use of business or role-playing games, 
brainstorming sessions (Frolova et al., 2017), allowing students to memorize learning material 
better (Hora, Anderson, 2012). In addition, interactive technologies used for educational purposes, 
have the possible advantage of increasing students ' satisfaction with the learning process (Courtier 
et al., 2016); strengthening the pace of their cognitive development, new social skills training 
(Schaffner, 1984). 

Despite the fact that discussions and constructive criticism in the environment of students 
contribute to a better understanding of the material, the students do not consider the 
recommendations and suggestions of fellow students as helpful; attempts of domination of the 
opinions of more active students are possible (Pelfrey, Bubolz, 2014). Interactive technologies have 
an ambiguous assessment among students. One of the main obstacles, apparently, is that the 
foundational beliefs of students regarding technology, teaching and learning can be 
counterproductive for ideas of educational initiatives (Weurlander et al., 2017). In some cases, 
there is a critical attitude of students to participance in interactive and research projects, which is 
more often characteristic of closed, passive students with a low level of self-organization and self-
control (Aguado, 2009). 

Despite some ambiguity in the use of interactive technologies for the development of media 
competence of students, the priority is their perception of learning technologies that ensure the 
global competitiveness of students, as innovative ones (Lewthwaite, Nind, 2016); development of 
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creative abilities of the individual, necessary for his further self-education and professional growth; 
development of skills of self-transfer of knowledge and skills in a new situation, self-combination of 
a new, alternative approach to finding solutions to the problem from the known ways (Gray et al., 
2015). 

 
4. Results 
Effective work with the media space is a key component of the students’ activity in the 

management profile of training. In the educational environment for students burdened with 
information overload, the most pressing issue is how to build the educational process, so that 
graduates have the necessary skills to work with information, skills of assessment and solving 
management problems. 

The results of the study illustrated the advantages of using interactive methods in teaching. 
The students noted: "increased interest", "deeper immersion in the learning task", "development of 
new skills". Among the positive aspects of the use of interactive methods was noted "better 
assimilation of information", "higher level of integration of theoretical knowledge and practical 
skills", "activation of scientific and cognitive activity". For the vast majority of students, 
the implementation of the proposed tasks allowed to form a comprehensive vision of the problems 
of state and municipal administration, to develop an interdisciplinary approach to solving 
educational problems. Working with media texts, students turned to the knowledge, gained in the 
frame of other academic disciplines, actualized previously acquired skills and abilities. 

The results showed that interactive methods of forming media competence of students 
develop analytical skills in the analysis of media texts, contribute to the consolidation of 
sustainable motivation for further study of the course. It was found out that unlike traditional 
teaching methods, that stimulate "learning for evaluation", interactive technologies activate the 
internal need of the student in "learning for self-development". 

According to the results of the study, a quantitative assessment of the effectiveness of the use 
of interactive technologies for the formation of students’ media competence was obtained (Table 1). 

 
Table 1. Students' assessment of the effectiveness of the use of interactive technologies for the 
formation of media competence (in points, where 2-fully contributes to the formation of skill / 
competence, 0-lack of result), pers 

 
Skill / competence 0 1 2 
selection of information sources (segmentation of media space, critical 
approach to the selection of media texts for analysis) 

- 5 29 

search for information on a given problem (the use of a multidimensional 
approach to the choice of information channels, the volume of information 
array, units of analysis of media texts) 

- 16 18 

analytical skills (flexibility and critical thinking) 3 15 16 
systematization and primary data processing (systematization and structuring 
of information data) 

3 16 15 

skills of design of research results 8 14 12 
skills of presentation of research results 6 15 13 
the ability to lead a discussion, to defend one’s opinion reasonably 9 20 5 
the ability to use theoretical knowledge in practice 7 17 10 

 
The students, when assessing the advantages of using the interactive teaching methods, 

particularly noted the development of such skills as: segmentation of media space and critical 
approach to the selection of media texts for analysis; the use of a multidimensional approach to the 
selection of information channels, the volume of information array and units of analysis of media 
texts. Such skills as flexibility and critical thinking, systematization and structuring of information 
data are highly appreciated. 

It is fair to note that the formation of media competence of students has an ambivalent 
character, on the one hand, provides non-linearity of thinking, while on the other hand, causes 
confusion in the preparation of the task. The widespread introduction of tests in the educational 
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process (preparation of the report, essay) formed the students' focus on finding a single source of 
information, the lack of need for a creative approach to solving educational problems. 
The departure from the traditional practice caused some difficulties in working in the modern 
media space with some of the trainees.  

Many students noted the complexity of fulfilling the tasks, most of them did not start their 
implementation immediately, almost a third of students completed the task not at the first attempt 
(it took a multiple revision of media texts, a return to the already analyzed array of information to 
clarify and/or correct errors). While working in a group, some students were not included in the 
group discussion, which illustrates the high level of differentiation in the development of both 
professional and communicative competencies. Some students noted the unfairness of the 
assessment of assignments, which is more typical for students with a low level of development of 
skills in design and presentation of the results of research activities. 

A more detailed analysis of the tasks, performed by the students, showed that Task 1 and 
Task 2 did not cause difficulties directly in the selection of films, the choice of statements for 
citation. At the same time, the implementation of the Task item on the description of the 
characteristics of the Russian tourism industry in the proposed areas of analysis caused significant 
difficulties. There is a replication of other people's, already published critical statements on the 
film, while students did not carry out a logical relationship of these statements with the points of 
the task and the quotes of the film, which they wrote out. Students demonstrated a pattern of 
thinking. The redundancy of information on the Internet reduces the level of motivation to form 
and produce their own ideas.  

The established habit of the student to work with tasks in which there is only one solution 
(test, essay, report) has formed a consumer of media product that does not have critical thinking 
and skills in the media space. 

When performing Task 3, it did not cause difficulties in the selection of materials and 
quotations for scientific publications. While the comparative analysis of expert opinions, the 
allocation of general and specific proposals was associated with a number of difficulties for 
students: 

- lack of ready-made information on the Internet 
- lack of comparative analysis skills and practice 
- as analytical conclusions, students were able to identify only one expert opinion, which 

correlated with their personal position. 
Also, students complained about the complexity of tasks, lack of time to perform these tasks, 

the high level of complexity of tasks and the lack of similar completed tasks on the Internet. 
During the study it was found out that students expected more active participation of the 

teacher in the work with students, his performing the role of assistant and consultant. 
The unfettered expectations of the students caused some decrease in the educational effect of the 
case-tasks. 

 
5. Conclusion 
Actualization of the need for the formation of media competence of students, development of 

skills in the modern media space allows us to talk about a number of advantages of interactive 
learning technologies over traditional ones. The results of the study highlighted the following 
advantages of interactive methods: the development of segmentation of media space and a critical 
approach to the selection of media texts for further analysis; the use of a multidimensional 
approach to the selection of information channels, the volume of information array and units of 
analysis of media texts. In addition, it is noted the formation of sustainable interest of students to 
further study of the course, increasing satisfaction from the quality of assignments, the 
development of motivational attitudes. Many students recognize the importance of the formation 
of these skills for further professional activities and for the organization of their daily lives. 

The disadvantages of using interactive technologies in the formation of media competence 
were the complexity of the tasks, the inability to assess fairly their implementation. However, the 
results of the study highlighted a certain pattern: the higher the involvement of students in the 
performance of the educational task and the better they have developed the skills of presentation of 
their research results, the less dissatisfaction and criticism is caused by interactive teaching 
methods. This circumstance makes it possible to assume in the future positive "shifts" from 
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traditional learning technologies in the direction of interactive ones, where the development of 
relevant competencies and the educational environment in general, will level the discontent and 
complexity of students. 

The redundancy of information on the Internet and the dominance of traditional tasks form 
the consumer of media information. In the absence of real practice of formation of media 
competence, the use of interactive teaching methods can be limited only to the selection of text by 
students. Under these conditions, the teacher should form clear evaluation criteria, require the 
student to develop skills not only in the consumption of media information, but also in its analysis. 

As some recommendations to facilitate the work of students with media texts, we can offer a 
deep methodological study of tasks, taking into account such factors as: the goals and objectives of 
the discipline, the level of training of students, time parameters, the complexity and effectiveness of 
the educational task. Particular attention should be paid to the tools: the algorithm of the task, the 
system of evaluation of individual and group indicators, methods of activating the discussion. 
It can be assumed that for students with a weak level of training and motivation, it is a need to 
strengthen the active role of the teacher. For such groups, the functions of the teacher can be 
expanded in terms of overcoming the detachment and involvement of students in the work. 
However, it is necessary to avoid the dominant role of a teacher, "imposing" his views on the 
solution of the problem situation. The position of a teacher as a conductor of ideas, of the 
formation of conditions for self-organization of groups, is more effective. 
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